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INTRODUCTION
The stated mission of the Greenwich Public Schools is to educate all students to their highest level
of academic potential and to teach them the skills and knowledge to become capable, creative and
responsible members of society. This mission applies to all students, including those students
receiving special education supports and services.
In keeping with both the “letter and spirit” of the Individuals with Disabilities Education Act
(IDEA) and the P.J. et al settlement agreement, the district is committed to educating students with
disabilities in their neighborhood schools in general education settings with the services and
supports needed for a successful educational experience.
Parents/guardians are critical members of the educational team that determines the supports and
services described in the Individual Educational Plan (IEP). They bring a unique perspective on
the strengths and challenges of their child, including the important longitudinal view of the
student’s growth and development.
Parents of children receiving special education services, and the staff of the Greenwich Public
Schools have prepared this handbook. It has been developed to guide parents through the
educational process and assist parents in forming collaborative parent‐professional relationships
in the best interest of their children.
Parts of this handbook were adapted from the following sources:
A Parent’s Guide to Special Education‐ A Joint Publication of The Federation for Children with
Special Needs and The Massachusetts Department of Education
The Council of Administrators of Special Education (CASE)
Department of Education, Prince Edward Island, Canada
Connecticut Parents’ Guide to Special Education
A Parent’s Guide – The Educational Rights of Students with Disabilities
Illinois State Board of Education
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YOUR FIRST PLANNING AND PLACEMENT TEAM (PPT) MEETING
(Initial Referral)

PRIOR TO THE PPT MEETING
What is a PPT?
A PPT is a Planning and Placement Team Meeting that will generally take place in the
student’s school during the regular school day. A Planning and Placement Team reviews
referral to Special Education, determines if the student needs to be evaluated, decides
which evaluations will be given to the student, and determines whether the student is
eligible for special education services. You are a valued member of the team.
Why are we having a PPT?
The PPT may determine that the existing data provides enough information to determine
that the student is eligible for special education or it may decide that the existing data does
not support eligibility and may refer the student for additional general education services.
If the PPT decides that additional data are needed in order for it to determine whether the
student is a student with a disability, you will work with educators and, as appropriate,
specialists to design the evaluation procedures for the student.
When, where and how long will the meeting be?
The PPT will generally be held in the student’s school. In order to minimize the disruption
to teaching and learning, most schools have established a regular meeting day (for
example, every Tuesday). If you are not able to attend during that time, the school staff will
work with you to schedule the meeting at a mutually convenient time or explore other
meeting options (e.g., conference telephone call). Generally, the meeting will last about an
hour.
Who attends a PPT?
•

The parents/guardians of the child

•

At least one general education teacher

•

At least one special education teacher of the student, or if appropriate, at least one
special education teacher in the school (if the student is not currently receiving
services)

•

A representative of the school district who is qualified to provide or supervise the
provision of specially designed instruction to meet the unique needs of students with
disabilities and is knowledgeable about the general curriculum and about thee
availability of resources of the school district

•

A Pupil Personnel Services member (for example, a school psychologist, school social
worker or guidance counselor)

•

An individual who can interpret the instructional implications of evaluation results
(who may be one of the previously listed team member other than the parent)
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•

If appropriate, the student

At the discretion of the parent or the school, other individuals who have knowledge or
special expertise regarding the student, including related services personnel.
You and the school district may agree in writing that the attendance of a required member
of the PPT is not necessary, and excuse that PPT member from attending the meeting. You
do not have to enter into such an agreement; if you don’t agree to excuse the team member,
the team member will be expected to attend the meeting.
How should I prepare?
•

Prior to PPT (at least 1 week) provide school personnel with any relevant documentation.
o Medical reports
o Prior evaluations
o Previous school report
o Before the meeting, write a list of concerns or issues that you feel are important to
discuss.
o Talk to other parents who have attended PPT meetings. You may ask a building
administrator for the name of your school’s PTA/SES representative for additional
information.
o Ask to see the child’s school folder and any reports concerning your child prior to
the PPT meeting.

What should I bring to the meeting?
•

Your copies of documentation

•

Materials for taking notes (See Checklist)

•

Contact information for private providers/outside contracts

Whom do I contact if I have questions?
•

Your school administrator or the student’s guidance counselor.
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Initial Referral
Planning and Placement Meeting

Prior to the Meeting Checklist
Purpose of the meeting: To review referral and, if warranted, plan evaluation to determine if the
student is eligible for special education and related services.
________

Gather any information you have that describes the concerns you are having regarding
your son’s/daughter’s performance at school.
While the school may have most of the materials, it is helpful to bring your own set
of materials that led you to the conclusion that your child is experiencing difficulty
and may be a child with a disability. The materials could include:
¾ Prior evaluations done by the Greenwich Public Schools
¾ Evaluations completed at other schools your child attended
¾ Evaluations you had completed privately
¾ Medical information you think may be pertinent (ear infections, hospitalizations,
etc.)
¾ Report cards
¾ Homework assignments, tests, projects

________

If you would like, you can identify a friend or family member (other than your spouse
or partner), who can attend the meeting with you to take notes and/or provide
another “set of ears” to listen to the discussion.

________

Date you received the “Notice of Planning and Placement Team Meeting” from the
school.
¾ Notice should include a copy of your “Procedural Safeguards” (in either English,
Spanish or both languages). Please review your rights carefully and highlight or
note any questions you may have about these rights. You may ask your
questions and/or ask for clarification during your pre‐meeting phone call or at
the beginning of the meeting.
¾ Notice should include a section of the “Parent Handbook” that describes the PPT
process.

________

Date you received a phone call or email that described the proposed agenda for the
meeting and asked for your input on agenda items. During this premeeting phone
call, be sure to let the staff know if someone will be attending the meeting with you
and if you will be bringing any new/additional information (private evaluation that
the school doesn’t have).
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THE PPT MEETING
What will happen at the meeting?
At the start of the meeting, all participants are introduced. You will be offered another
copy of the “Procedural Safeguards in Special Education” and a survey that you can
complete to let the district know how you felt about the PPT process. The person leading
the meeting will clarify the purpose of the meeting as stated on the invitation. During the
meeting, the following activities should occur:
•
•

Review Procedural Safeguards
Review concerns leading to referral (At this time all educational information should be
shared. This must include clear documentation of all strategies tried and the data
related to improvement or lack of improvement in the area of concern) including:
Parent/student input
Student performance data
All information regarding district or state assessments, curriculum based
assessments, classroom performance
o If applicable, positive behavior support and/or academic intervention plans,
including data
o Teacher reports
o If applicable, private evaluation and reports
o
o
o

At the end of the meeting, the actions/decisions will be verbally summarized. The
summary will state the recommended actions, the actions considered but not
recommended by the team and any actions refused by the district. The recommended
actions will be implemented 10 days from the meeting unless:
•
•

You request additional time to consider the actions or
You formally refuse (see “Complaint Procedures”)

What is the role of the school at the meeting?
To review information collected by the school through informal and formal observations,
schoolwork, standardized tests and other school records and information from the
student’s teachers. Also, to ensure that the parent understands the proceedings of the
meeting and to consider information from the parents when making a decision concerning
the child’s program.
What is my role at the meeting?
•

•

To share with the school team members all the important information you have about
the student’s skills, abilities, and needs. Also to share the results of evaluations you may
have concerning the student and to, if recommended, assist the team in the design of
the evaluation procedures.
To ask for clarification or additional information as needed throughout the meeting.
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What decisions are made at the meeting?
At the meeting, the team gathers to determine if they suspects that this student may be a
student with a disability.
If the team does not suspect that the student may be a student with a disability ‐ It is
important to note that not all students who are referred to a PPT are evaluated. This
decision not to evaluate could be made for a number of reasons including:
•

The student’s classroom performance, standardized tests and benchmark assessments
do not show that his/her achievement has been impacted

•

Although there is educational impact, there is no suspicion of a disability at this time

•

Although there is educational impact, the student is currently receiving interventions
and is responding and making measurable progress

•

Parents have presented the team with an independent evaluation but the information
contained in the report is not characteristic of the student’s school performance

•

The student’s physical condition would make the results of an evaluation at this time
less than valid and would not necessarily be a true indication of the student’s current
level of functioning

If the team suspects that the student may have a disability:
•

Clarify and define referral questions. Using the data from the early intervention process
discuss the questions that remain unanswered. Discuss additional information
required to determine whether student is eligible as a student with a disability.

•

Plan a comprehensive multidisciplinary evaluation. Include both standardized and
curriculum based measures, formal classroom observation, consider speech and
language, etc.

•

Obtain parent/guardian of student (if student is over 18 years old) signature on the
“Request for Consent to Evaluate” form. If you need additional time to consider the
evaluation, you can take the “Request for Consent to Evaluate” form home. If you do not
return the consent within 10 days of the meeting, it is considered s refusal of the
evaluation. A follow‐up meeting should be scheduled.

•

Explain timeline for evaluation to parents (Please note – the evaluation must be
completed within 45 school days or 60 calendar days of the date on the “Request to
Consent to Evaluate” form). Refer to the Multidisciplinary Evaluation Section.

What if I disagree with a decision?
Other decisions can be made:
• Recommendations for additional general education behavior and/or academic
supports.
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•

Gather additional information and reconvene to consider

•

Obtain permission to speak with outside providers

•

Refer to Resolving Conflicts Section of this handbook.
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Initial Referral
Planning and Placement Meeting

During the Meeting Checklist
Meeting Procedures:
 The person leading the meeting (referred to as the Local Education Agency
Representative/LEA Rep) should begin the meeting with introductions of the people
participating in the meeting. Each person should tell you his or her name, position, and
relationship to your child (“I am Mary’s 2nd grade teacher.”). The names of all these
individuals must be included on the first page of the “Written Prior Notice” you will receive
after the meeting.
 The LEA Rep should then offer you another set of “Procedural Safeguards” and ask if you
have any questions about your rights. You do not have to take the second set of Safeguards
(you received the first set in the mail with the meeting invitation. If your child is 18 years
of age, he/she must be in attendance and the LEA Rep should review these rights with the
student).
 The LEA Rep should then review the agenda for the meeting – the agenda should include
the items discussed with you during the pre‐meeting phone call and include items you
asked to be discussed. If the agenda does not include your concerns, the LEA Rep may
place your items in a “parking lot” to be discussed at the end of this meeting or schedule
another meeting to address those items (usually due to time constraints on the meeting
schedule).
 The LEA Rep should also review the meeting guidelines. In many schools these guidelines
are posted in the meeting room. They are designed to remind all participants that the focus
of the meeting needs to be on the student and that a group of adults can be most productive
when they are collaborative. While there may be disagreements during the meeting, there
is an expectation that all members are respectful and follow the meeting guidelines.
 The LEA Rep will then proceed through the agenda items. Remember that you are
expected to be an active participant in the meeting. You can ask the LEA Rep to repeat
items, slow down the pace of the meeting or provide more detailed explanations. If at any
point during the meeting you (or members of the school team) need to take a break, the
LEA Rep can call for a brief break and then reconvene. Since most meetings take place
during the school day, it is important to be mindful of the time.
 The meeting should end with the LEA Rep recapping all of the actions the team has
recommended, actions the team considered but did not recommend and any actions that
were refused by the school members of the team and the reasons for each of the
recommendations. These recommendations will be detailed on the second page of the
“Written Prior Notice” that will be mailed to you within five days of the meeting.
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AFTER THE PPT MEETING

What information will I receive after the meeting?
•

Within five (5) days of the meeting, the school will mail you a summary of the meeting,
found on pages 1 &2 of the IEP, which will describe the actions recommended, the
actions, if any, refused.

•

A description of any other options considered and why those options were rejected

•

A description of each evaluation procedure, test, observation, record or reports the
team used as a basis for the decision.

•

A statement that you have protections under the procedural safeguards

•

Copies of any consent forms signed at the meeting.

What can I do to followup after the meeting?
Contact your building administrator to check on the status of the actions proposed.
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Initial Referral
Planning and Placement Meeting

After the Meeting Checklist
_____________

Date you received the “Written Prior Notice” (this is the two page summary of the
meeting). Please make sure the information is correct:
 All demographic information (address, birth date, telephone numbers, etc.)
 Reason for the meeting
 Names of the participants
 “Actions Recommended”
 “Actions Considered but not Recommended”
 “Actions Refused”
If the information is not correct, contact the LEA Rep immediately by telephone, in
writing or by email to note the inaccuracy. If you speak with the person directly or
by telephone follow up with a written statement (paper or email).
IF THE TEAM RECOMMENDED AN EVALUATION
 The team members should have discussed the components of the proposed
evaluation (for example, speech and language, psychological) and the names of
specific tests or areas to be evaluated (for example: decoding, comprehension,
classroom behaviors).
 Since the evaluation must be completed within 45 school days or 60 calendar
days, the team should have set a date to reconvene (within the timeframe) to
review the results. You should receive a draft of the evaluation report at least
five days before the meeting for your review.
 If possible, the evaluation team will discuss some possible dates for the
evaluation to take place.
IF THE TEAM DID NOT RECOMMEND AN EVALUATION
 The team may describe additional supports that will be made available to your
child to address the areas of concern and set a date for the team to get together
(not a PPT) to review the intervention results and determine if the team needs to
reconvene as a PPT, continue with the interventions or continue without the
interventions but monitoring by the classroom teacher.

12

THE MULTIDISCIPLINARY EVALUATION
STEP 1: PLANNING THE EVALUATION

What will the evaluation include?
There are certain requirements that all schools must meet when determining if the student
is eligible for special education services including:
•

A multi‐disciplinary team must conduct the evaluation. A team is a group of
professionals with expertise in different areas including one teacher or other specialist
with knowledge in the area of the student’s suspected disability.

•

More than one evaluation instrument or procedure must be used. An evaluation need
not always include an assessment of intellectual ability.

•

Tests must be non‐discriminatory and administered in the student’s native language
and primary means of communication.

• The team must collect information from a variety of sources, which may include
observations, parent interview, and review of pertinent medical history.

What is the timeline for an evaluation?
The timeline for an evaluation is 45 school days or 60 calendar days from the date consent
is given.

Do I need to give my permission for an evaluation to be conducted?
Yes. The evaluation team must have a signed “Request for Consent to Evaluate” form prior
to conducting an evaluation. If you do not return the “Request for Consent to Evaluate”
form signed within 10 days of the meeting, it is considered a refusal of the evaluation.

Can a parent refuse to have an evaluation conducted?
Yes, a parent can refuse to have an evaluation conducted. You have the right not to give
your consent. You also have the right to revoke your consent at any time.
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STEP 2: ADMINISTERING THE EVALUATION

How long can I expect the evaluation to take?
Each evaluation lasts about 3‐4 hours per evaluator. Sessions may be longer or shorter
based on the student’s needs. Usually the evaluation will take place in the student’s school.
All efforts will be made to minimize the impact on the student’s school day.

Who will notify me about the testing schedule?
An administrator or member of the evaluation team will contact you regarding the
proposed schedule.

What is my role in planning the evaluation?
• In order to provide the most accurate and valid information, do not schedule any

independent evaluation during the school evaluation process.
• Maintain communication with the school about any outside factors that may impact the
evaluation (illness, death in the family, etc.).
• If you have any concerns about the student’s evaluation process, you may contact the
school mental health provider or your private provider.
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THE MULTIDISCIPLINARY EVALUATION
A multidisciplinary evaluation is the first step in the process of determining if your child should
receive special education services. The multidisciplinary evaluation should examine all areas of
suspected disability and provide a detailed description of your child's educational needs. The
evaluation should answer these questions:
1. Does this student have a disability? What is the disability category (using the state
criteria)?
2. Does the disability cause this student to be unable to progress effectively in general
education?
3. Does this student require specially designed instruction to make progress and/or does the
student require individual supports and/or services in order to access the general
curriculum?
Special education law requires the school to meet strict timelines when evaluating a child and
formulating an appropriate IEP. After the initial referral, the school must complete its evaluation
and formulate an IEP, if appropriate, within 45 school days (excluding weekends, holidays, school
vacations and the time required to obtain written parental consent) –or‐ 60 calendar days from
the date of the signed parental consent.
The purpose of the evaluation process is to identify your child's specific learning strengths, needs
and concerns. This is a problem‐solving process that involves many ways of collecting
information. Information may be gathered through informal and formal observations, reviewing
schoolwork and records, talking with the teachers, administering standardized assessments and
checklists. The evaluation is done to determine if your child is eligible for special education
services. This process also helps identify your child's strengths and abilities that are equally
important in planning future services.
There are certain requirements that all schools must meet when evaluating your child's need for
special education services. These requirements include:
Â The evaluation must be conducted by a multi‐disciplinary team‐ a group of professionals
with expertise in different areas including at least one teacher or other specialist with
knowledge in the area of your child's suspected disability.
Â More than one evaluation instrument or procedure will be used as the basis for services. An
evaluation need not always include an assessment of intellectual ability.
Â Tests must be non‐discriminatory and administered in your child's native language and
primary means of communication.
Â The team must collect information from a variety of sources, which may include
observations, parent interview, and review of pertinent medical history.
You must give your consent in writing before any initial evaluation can be performed.
Once the formal evaluation of your child has been completed, the results will be shared with you.
You may wish to discuss the results at an informal meeting prior to the next meeting. Make sure
you fully understand the results and conclusions drawn from the evaluation so you may work
confidently with professionals in planning services for your child. If you disagree with the results,
you may request an independent evaluation at the school's expense.
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EVALUATION DESCRIPTIONS
The following areas of assessments and evaluation instruments may be administered as part of your
child’s evaluation. Assessments may be added or deleted if results obtained during the evaluation
process indicate changes are necessary. If there is a substantial change in the instruments that will be
used, you will be notified by the staff member who will be administering the instrument.
EDUCATIONAL: To measure academic achievement usually in areas such as Reading, Written
Expression, Math, and General Knowledge; to determine learning style and to assess academic
strengths and weaknesses. This evaluation may include administration of relevant educational
assessment devices such as standardized tests, test assessments, analysis of work samples,
curriculum‐based assessment and observation.
DEVELOPMENTAL: To measure functioning in such areas as sensory‐motor, play, activities of daily
living, pre‐language skills and adaptive behavior, to determine learning style and to assess strengths
and weaknesses. This evaluation may include administration of relevant developmental assessment
devices such as norm and criterion referenced tests, task analyses, parent interviews, review of
records/reports, observation, and measures of adaptive behavior.
PSYCHOLOGICAL: To assess intellectual ability, academic achievement, learning strengths and
weaknesses, and social/emotional factors that may impact school functioning. This evaluation may
include standardized tests, review of prior evaluations/reports, observations, developmental
checklists, behavior checklists and clinical interviews.
SOCIAL WORK: To assess the pattern of overall social and emotional functioning and to obtain
relevant family and significant developmental data that might impact on functioning in school. This
evaluation may include interviews, observations, review of records, and with parental consent,
consultation with outside resources.
SPEECH AND LANGUAGE: To assess language (receptive and expressive) which may include
vocabulary, grammar, syntax, comprehension and language processing, and/or to assess speech skills
that may include articulation, fluency and vocal quality. The evaluation may include standardized
tests, observations, a language sample, review of prior evaluations/reports, interviews, other
evaluative measures and/or hearing screening.
VOCATIONAL: To assess interests, preferences and abilities in vocational/career areas. This
evaluation may include administration of interest and ability inventories, analysis of work samples,
and observation. This evaluation may include standardized evaluation tools, review of prior
evaluations/reports, observations, developmental checklists and interviews.
OCCUPATIONAL THERAPY: To assess sensory motor abilities, development of self‐care activities and
capacity for independence, physical capacity for vocational and work tasks, play and leisure
performance, and appraisal of living areas.
PHYSICAL THERAPY: To assess neuromuscular development (including range of motion of joints,
muscle strength, muscle tone, endurance, coordination and sensation) and the presence and effect of
reflex behavior on posture, movement, and perceptual motor skills.
PSYCHIATRIC EVALUATION: To assess the social/emotional status of a student. This assessment is
conducted by a consulting psychiatrist and may include a classroom observation, an interview with the
student, and/or discussion with family members and staff.
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STEP 3: REPORTING EVALUATION RESULTS
How will I be informed of the results of the evaluation?
•

A PPT meeting will be held within the required timeline.

•

Once the evaluation has been completed, a member of the evaluation team will meet to
discuss the evaluation results.

•

You will receive a copy of the evaluation report prior to the PPT meeting.
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DETERMINING ELIGIBILITY FOR SPECIAL EDUCATION
How is eligibility decided?
After the evaluations are completed, a PPT meeting will be scheduled to formally review
the evaluation results and to determine if the student meets the eligibility criteria. To be
eligible for special education and related services under Individuals with Disabilities
Education Improvement Act (IDEA, 2004):
• The student must be between 3 and 21 years of age
• The student must have one or more of the following disabilities, determined by the
federal Individuals with Disabilities Education Improvement Act (IDEA 2004):
o Autism
o Deaf‐blindness
o Deafness
o Developmental delay (for 3 to 5 year olds, inclusive)
o Emotional Disturbance
o Hearing Impairment
o Intellectual Disability
o Multiple disabilities
o Orthopedic impairment
o Other Health Impairment (limited strength, vitality or alertness due to chronic or
acute health problems such as lead poisoning, asthma, attention deficit disorder,
diabetes, a heart condition, hemophilia, leukemia, nephritis, rheumatic fever, sickle
cell anemia, and Tourette syndrome)
o Physical impairment
o Learning disability
o Speech or language impairment
o Traumatic brain injury
o Visual impairment including blindness
And the disability must adversely affect the student’s educational performance;
and as a result, the student requires a specifically designed instructional program to
address his or her unique educational needs
What happens if my child is eligible for special education?
If the student is determined to be eligible for special education services, and you have
signed the Consent for Special Education Placement Form, you will begin the team process of
developing a written plan to meet the specific needs of the student. This plan is an
Individual Education Plan (IEP). The IEP is a written plan that describes in detail the
student’s special education program. Some key elements of a child’s IEP include the
following:
• Present Levels of Academic Achievement and Functional Performance (PLEP), including
Parent/Student Concerns
•

Measurable educational goals linked to present levels of education performance for the
coming year and short‐term instructional objectives derived from those goals

•

Evaluation procedures and performance criteria for each objective
18

•

An explanation of the extent, if any, to which the student will not participate in the
general education class, the general education curriculum.

•

Modifications and accommodations the student needs to participate in the general
education curriculum including nonacademic and extracurricular activities

•

Special education and related services required by the student

•

Recommended instructional settings and service providers who will work with the
student to implement the IEP

•

The date service will begin and end, and the frequency of the identified services

•

Eligibility for Extended School Year (ESY)

•

Statement of accommodations and modifications needed to facilitate CMT/CAPT, or
district‐wide testing

•

Recommendation for participation in alternate assessments (if needed)

•

Transition service needs

The school will mail you a copy of the student’s IEP, along with any consent forms signed at
the meeting, within five school days after the PPT meeting held to develop or revise the
student’s IEP.
What happens if my child is not eligible for special education?
The team has the option of considering additional general education support and services.
What if I don’t agree with the evaluation?
You have the right to obtain an independent educational evaluation (IEE) conducted by a
qualified (licensed and/or certified) examiner who is not employed by the school district.
When the school district agrees to pay for the IEE, the criteria under which the IEE is
obtained, including the location and the qualifications of the examiner, must be the same as
the criteria that the school district would use when it does its own evaluation. The district
is not required to agree to a request for an IEE. If the school team believes its evaluation is
appropriate, it must initiate a due process hearing. If the school district initiates a due
process hearing, a hearing officer will decide whether the school district’s evaluation is
appropriate. If the hearing officer decides in favor of the school district, you may still
obtain an independent evaluation, but you will have to pay the costs associated with the
independent evaluation.
If you inform the school district that you are obtaining an IEE because you disagree with
the school district evaluation and expect the school district to pay for the evaluation, the
school district must, without delay; either agree to pay for the IEE or initiate due process
procedures to defend the appropriateness of its evaluation.
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Is the school required to accept the results of an independent education evaluation?
The team must consider the results of any independent educational evaluation, including
the one you pay for, when making decisions regarding the student’s educational program.
However, the team is not required to agree with or implement any or all of the results or
recommendations of the independent educational evaluation.
How do I find a professional or clinic to conduct an independent educational evaluation?
The school district must provide you with a list of qualified independent evaluators when
you ask for an independent evaluation. If you choose to use a qualified evaluator not on the
district’s list, the evaluator must meet the contractual requirements of the town of
Greenwich.
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Greenwich Public Schools
Special Education
Special education supports and services within the Greenwich Public Schools are designed to
provide challenging educational experiences that will enable all students with disabilities to
develop the skills they need to become active, productive members of their communities. These
supports and services integrate academics, related services (speech, counseling, occupational and
physical therapies) and art/music/physical education/media into individualized educational
plans developed by a team that includes staff members, parents and whenever possible, students.
All supports and services are provided within the least restrictive environment, allowing students
with disabilities to spend as much of their day as is instructionally appropriate in general
education environments with typical peers in their neighborhood schools. Special education in
Greenwich is not a person or a place but a comprehensive network of supports, accommodations
and services that may include adapted materials, specialized instructional methodology, adaptive
or assistive technology, specialized learning environments, schedule modifications, support staff,
assessment and/or curricular modifications. Each Individualized Education Plan (IEP) is
reviewed at least annually, to insure that the program continues to address the student’s unique
needs and that the student is making progress as demonstrated by the achievement of goals and
objectives.

SPECIAL EDUCATION SERVICES
Special education supports and services for students with disabilities are designed to provide a
free and appropriate public education (FAPE) in the least restrictive environment (LRE). These
supports and services are described in each student’s Individual Educational Plan (IEP) following
the mandates of the Individuals with Disabilities Act (IDEA). In keeping with the requirements of
IDEA, a continuum of supports and services are available in the Greenwich Public Schools.
Special education services within Greenwich include:

 Specially designed instruction provided in the general education class
 Specially designed instruction provided in a separate location within the school
 Specially designed instruction provided in a separate location in a separate
school/facility

Special education supports within Greenwich include:









Supports provided to staff in order to implement the IEP
Modifications and accommodations within general education
Assistive technology
Transportation
Extended school year
Specialized and support staff
Related Services

All decisions made by each student’s IEP team begin with the assumptions that the student:

 Would attend the school they would attend if they did not have a disability;
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 Would receive his/her special education supports and services within the regular

educational classroom; unless,
¾ If the nature or intensity of the supports and services required by an individual
student cannot be provided in the home school or in the general educational
classroom, the IEP will clearly state the rationale for removal

The amount of time, location, size of student group and intensity of staff supports are determined
individually for each student at the PPT/IEP team meeting. Considering a number of factors not
limited to makes these decisions:

 Educational and social benefits for the student in a general education classroom
 Impact of the student on the learning of other students in the general education
classroom
 Health and safety of all students

All decisions made by the PPT/IEP team are based on the student’s present level of educational
performance (PLEP). The PLEP component of the IEP describes the student’s strengths, concerns,
and the impact of the student’s disability in general education and concerns shared by the parents
and student. This information is used to generate the annual goals and short‐term objectives
contained in the IEP. Both goals and objectives must be measurable and progress must be
reported to parents on goals and objectives as often as progress is reported for peers in general
education. The IEP must be reviewed at least annually. At the annual review, the team evaluates
progress/mastery and develops a new IEP (if the student continues to meet eligibility
requirements). Each student’s continued eligibility must be assessed at least every three years or
prior to consideration for exiting special education services.
The process of determining eligibility and development of an IEP includes:









Determination of existence of disability
Description of impact on learning
Determination of the need for specially designed instruction
Development of Present Level of Educational Performance
Development of Annual Goals and Objectives
Description of supports and services required to implement goals and objectives
Evaluation of progress
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YOUR FIRST ANNUAL REVIEW TEAM MEETING
STEP 1: PRIOR TO THE ANNUAL REVIEW MEETING
What is the purpose of the Annual Review?
The purpose of the Annual Review IEP Team meeting is to review the student’s progress
and program over the last IEP year and develop a new IEP for the next twelve months.
When will it occur?
The Annual Review will take place on or before the anniversary of the current IEP.
Who will be at the meeting?
Required:
• A district representative (Local Education Agency Rep‐ administrator or designee who
is knowledgeable about the general curriculum and able to commit resources)
•

Special education monitor/teacher

•

General education teacher

•

Pupil Personnel Service staff member (speech therapist, psychologist, guidance
counselor, social worker, etc)

•

Parent(s)/Guardian(s)

•

Student (as appropriate)

Optional:
• Family members/friends
•

Advocates

•

Specialists

•

Other professionals

•

Translator as needed by the parent

How should I prepare?
•

Review the student’s school records, current IEP, and any other information you
received from the school over the past IEP year

•

Write down questions and concerns to discuss or any suggestions you have regarding
the student’s program
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•

Decide whether the student should attend (students age 18 and over must be invited to
attend)

What should I expect before the meeting?
Parents will receive a phone call prior to the meeting that describes the proposed agenda
and asks for their input on the agenda items. In advance of the meeting, parents will receive
a DRAFT copy of the proposed Present Level of Academic Achievement and Functional
Performance (PLEP), Annual Goals and Objectives, and curricular and instructional
accommodations/modifications. Parent input will be included in the PLEP based on
information provided by you, prior to or during, the IEP Team meeting.

STEP 2: THE ANNUAL REVIEW MEETING
What will be discussed at the meeting?
•
•

Review progress towards mastery of goals on current IEP
Develop new IEP
o Develop Present Level of Academic Achievement and Functional Performance
(PLEP)
o Develop Annual Goals and Objectives
o Determine the supports and services required to implement goals and objectives
o Determine the related services and supplementary aides and supports
o Determine the curricular and instructional accommodations/modifications
o Determine eligibility for Extended School Year
o Consider the need for Assistive Technology
o Determine testing accommodations
o Determine need for specialized transportation

What if I disagree with the team during the meeting?
If you disagree with any decisions, please be sure to share your concerns with the team.
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_______________________________________________________________________________________________________
STEP 3: AFTER THE ANNUAL REVIEW MEETING
What should I expect after the meeting?
A copy of the completed IEP document along with any other supporting documents
discussed at the meeting will be mailed home within 5 school days from the IEP Team
meeting. We hope that you will send back the survey you received at the Annual Review
IEP Team to provide the school and district with feedback as to how we are running our
IEP Team meetings. If you have any questions or concerns, you can contact a member of
the team to discuss these or to set up another PPT.
What if I disagree with the team after the meeting?
If you disagree with the actions recommended at the meeting, as represented in the written
prior notice, contact your administrator to discuss your concerns, and possibly schedule
another IEP meeting.
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Overview of the Process
Special Education Process
Pre‐Referral Process: Student Assistance Team (SAT: K‐8)
or RTI Team (9‐12)

General
Education
Initiatives


SAT or RTI Intervention Plans have yielded minimal results

First Planning and Placement Team Meeting (PPT)
Team meets to review referral information or Parent Initiated Private Evaluations (PIPE)

Suspicion of a Disability

No Suspicion of a Disability


OR

Student Continues with General Education

Team Obtains Parental Consent to Evaluate
À

Team Conducts Multidisciplinary Evaluation
À

Team Determines Eligibility for Special Education
Services
À

Eligible for Special Education Services
À

Team Develops Individualized Educational
Program (IEP)
À
Implement IEP/ Special Education Program
Above Process must be completed by the 45schoolday
or 60CalendarDay TIMELINE (whichever comes first)
À

OR

Team Obtains Parental Consent to
Evaluate
À
Team Conducts Multidisciplinary
Evaluation
À
Team Determines Eligibility for
Special Education Services
À

NOT Eligible for Special
Education Services
À
Student Continues with General
Education Program

Review IEP Annually
À

Reevaluate IEP every three (3) years
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ADDITIONAL INFORMATION
How often can a PPT be held for my child?
The school is required to hold a PPT meeting every year to review a student’s IEP and
develop a new one. At any time during an IEP year, the parent or school can request an IEP
Team meeting to discuss making revisions to a current IEP. Oftentimes, parent questions
and concerns can be addressed at parent‐teacher meetings and do not require a formal
meeting.
How am I made aware of my child’s progress on his or her goals and objectives?
Your child’s progress on his/her IEP goals and objectives is included with the report card.
Each objective will be marked with a progress code to demonstrate progress towards
mastery. The frequency of report cards is determined by the grade‐level of your child. At
your child’s Annual Review Meeting, the goals and objectives will also be reviewed for final
mastery.
How often is my child’s continued eligibility for special education determined and how is
this done?
A student’s eligibility for special education must be determined at an IEP Team meeting
once every three years. The date of the next Triennial Review Meeting is indicated on page
1 of the IEP as the “Next Triennial Reevaluation Date.” The Triennial Evaluation Report is
used in order to determine continued eligibility for Special Education services. The team
must gather data to answer the following questions:
•

Does the student continue to meet the criteria for a disability?

•

Does the disability continue to adversely affect the student’s educational
performance?

•

Does the student require specialized instruction?

At the Annual Review prior to the student’s Triennial Review date, the team will decide what
information is needed to determine continued eligibility. Formal testing may or may not be
required for the team to make the determination that a student continues to be eligible for special
education. However, if the team is considering exiting a student from special education, further
assessment is required.
•

If testing is required, the team must complete all testing and report the evaluation results
at a PPT on or before the student’s Triennial Review date.

•

If testing is not required, and the student continues to be eligible for special education
services, then a Triennial Review PPT needs to be held on or shortly before the Triennial
Review date to complete the Triennial Final Report. The Triennial Final Report will serve as
the student’s triennial evaluation and the “Next Triennial Reevaluation Date” is changed to
exactly 3 years from this date.
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RESOLVING CONFLICTS
If parents/guardians have concerns about their child’s eligibility or Special Education services, the
first step is to talk to the student’s general or special education teacher, the Assistant Principal, the
building principle, the cluster administrator or the district’s special education director. It helps to
deal with concerns when they first arise so steps can be taken as soon as possible to support the
working relationship among parents, staff, and students. If the concerns are not resolved, both
parents and staff can take further steps, including mediation, by contacting the Connecticut
Department of Education, Bureau of Special Education.
Parents and school staff usually agree upon issues regarding evaluation, eligibility, services and
placement of students with disabilities. However, there are times when disagreement occurs. If
the parents and school staff are unable to resolve a conflict concerning special education services,
mediation can be a helpful option. Mediation is completely voluntary and optional for parents and
the school. It does not interfere with any of the parental procedural safeguards, including the
right to request a due process hearing. During mediation a trained mediator works with parents
and school personnel in a confidential session to guide the parties toward a mutually satisfactory
solution in the best interest of the student. This meeting is more structured than a parent‐teacher
conference but less formal than a due process hearing. The mediator has been trained in a
communication process to handle special education disputes.

Mediation
Mediation takes place at no cost to the parent or the school district. The Connecticut
Department of Education bears the costs related to special education mediation. However,
parties who choose to involve their attorneys are responsible for their own attorney fees.
Mediation can:
•

Identify disagreements concerning the identification, evaluation or educational
placement of a student

•

Clarify issues causing the disagreement

•

Provide those involved with uninterrupted opportunities to present their points of
view

•

Stimulate mutual problem‐solving efforts

•

Promote positive working relationships between parents and school personnel

•

Help parents and school personnel focus on what they have in common – the
student – rather than on issues that divide them

Parents or the school district can request mediation. Mediation may occur prior to or at the
same time as a request hearing of the filing of a complaint. However, it may not, in any
way, interfere with the right to a due process hearing. Unless both parents and the school
district agree to mediation as a way to resolve your disagreement, a mediation session
cannot be scheduled.
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Due Process Resolution and Hearing
A due process hearing is a formal legal proceeding. You may request a due process hearing
if you disagree with the identification, evaluation, educational placement or other aspects
relating to your child’s free appropriate public education. Like complaints, hearing
requests must be made in writing to the State Department of Education. Your hearing
request must include:
•

Your child’s name and address and the name of the school your child attends

•

A description of the violation of Part B of IDEA, including specific facts about the
violation

•

Specific suggestions you have for solving the problem

A school district may also request a due process hearing:
•

When a parent refuses consent for re‐evaluation or placement

•

To demonstrate that the school district has conducted an appropriate evaluation

•

To demonstrate that the school district has offered a free appropriate public
education

Resolution
Once a request for a due process hearing has been filed with the State Education
Department, the district is required to contact the parent to schedule a resolution meeting.
The resolution meeting is a mandatory meeting that the school district must convene
within 15 days of receiving the parents’ due process complaint. The resolution session
includes parents, members of the IEP team relevant to the complaint, and a representative
of the school district who has decision‐making authority. The purpose of the meeting is for
the parent of the child to discuss the due process complaint, and the facts that form the
basis of the due process complaint, so that the district has the opportunity to resolve the
dispute that is the basis for the due process complaint. The resolution meeting need not be
held if:
•

The parents and the district agree in writing to waive the meeting

•

The parents and the district agree to use the mediation process

If the resolution is not successful, then the due process hearing will go forward. An
impartial hearing officer will conduct the hearing. This person has been trained to resolve
special education conflicts and is employed by the Connecticut Department of Education.
The hearing must be completed and a final order issued within 45 days of the receipt of a
hearing request unless the hearing officer grants an extension of time at the request of a
party. A party to a hearing has certain rights, including:
•

The right to bring an attorney who can give you advice
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•

The right to present evidence and confront, cross examine, and require witnesses to
be present

•

The right to a written record of the hearing

•

The right to a written, or, at the option of the parents, electronic findings of fact and
decisions

At least five business days before a hearing, school districts and parents must disclose to
each other all evaluations of the student completed by that date and recommendations
based on those evaluations that are intended to be used at the hearing. A hearing officer
may bar any party that fails to comply with this rule from introducing the undisclosed
evaluations or recommendations at the hearing without the consent of the other party.
During the process of hearing and appeal, your child will remain in his or her current
educational placement. This “stay put’ rule applies unless:
•

The parent and the school district agree to another placement

•

The students applying for initial admission to a public school and the parents
consent to the student’s placement in the public school program

•

The child is removed to an interim alternative educational setting by school
personnel or a hearing officer

A court may award reasonable attorney fees to the parents of a child with a disability if
they prevail in the action. Under certain circumstances, attorney fees may be reduced or
denied. The district may be awarded attorney fees if the due process request was
considered frivolous.

Complaint
If you believe that the state, your special education unit or school district is not complying
with the Individuals with Disabilities Education Act (IDEA), you have the right to request
an investigation of what you consider to be violations of this law. The intent of this
complaint procedure is to address matters of a public agency (state, unit or district)
violating a requirement IDEA. An organization or individual may file a signed, written
complaint. This signed written complaint:
•

Must include a statement that a particular requirement of IDEA has been violated

•

Must include the facts on which the statement is based

•

Must be submitted to the Connecticut Department of Education

The State Director of Special Education will assign a person to investigate the complaint.
This investigator will interview you and give you an opportunity to submit additional
information about the allegations in the complaint. The investigator will also interview
other involved parties and determine whether an on‐site investigation of the complaint is
necessary. The investigator will review all relevant information and make an independent
determination as to whether the public agency is violating a requirement of Part B of IDEA
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and issue a written decision to you that address each allegation in the complaint. The
written decision will contain the findings of fact and conclusions and the reasons for the
final decision. Procedures for effective implementation of the decision, if needed, may
include technical assistance activities, and corrective actions to achieve compliance.
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Tips For Parents

•

Before the meeting, write a list of concerns or issues that you
feel are important to discuss.

•

Talk to other parents who have attended PPT meetings.

•

Ask to see your child's school folder and any reports
concerning your child prior to the PPT meeting.

•

Take your own notes, have a friend take notes, bring your
laptop or record what was said at the meeting

•

Be a good listener. Listen to the staff's professional opinions
about your child. Remember, school personnel are good
advocates for your child too.

•

When differences of opinion arise, talk them out.

•

If you do not understand something, ask that it be restated.
You may ask for an example or demonstration of what is meant.

•

If you feel pressured or overwhelmed, it is okay to ask for a
break. Leave the room, take a walk and reconvene. If you don’t
feel you can continue without time out to think about what you
have heard, you may ask that the meeting be continued at a
later date.

•

Ask the person leading the meeting to verbally summarize the
decisions/actions recommended or not recommended before
you leave the meeting.

•

Let the team know if you have time constraints so they can
make sure to address all the issues.
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Documents
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The following are samples of the forms mentioned in this guide. Some of these forms will be presented
to you more that once throughout your process.
-

Notice of Planning and Placement Meetings
Procedural Safeguards (English & Spanish)
Notice and Consent to Conduct an Initial Evaluation
Complaint Procedures
Summary of the Meeting (IEP pages 1&2)
Consent for Special Education Placement
Multidisciplinary Evaluation Report for Students Suspected of Having a Specific Learning
Disability
Triennial Final Report
Individual Education Plan (IEP)

These forms are samples from an IEP, which is generated when a student is found eligible to receive
special education services.
-

Written Prior Notice (pg. 1&2)
Present Levels of Academic Achievement and Functional Performance (pg. 3‐5) (PLEP)
Transition Planning (pg. 6)
Goals and Objectives (pg. 7)
Program Modifications/Accommodations (pg. 8)
State and District Testing and Accommodations (page 10)
Special Factors, Progress Reporting, Exit Criteria, Graduation (page 11)
Service Page (page 12)
Program Accommodations/Modifications 2 (pg. 12a)
Required Data Collection (pg. 13)
CAPT State Accommodations (pg. 14)
CMT State Accommodations (pg. 15)
Assistive Technology Consideration Review
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Individualized Educational Program
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Resources
The following are helpful websites and print resources to help you in understating special
education for your child. These sites offer family friendly information on special education policy and
others are simply to great tools to visit as many times as you need for updates on effective strategies,
and tools you can use at home to support your child.
Documents
•

IDEA Legal Overview

•

Special Education Mediation: A Guide for Parents

Important Websites and Other Internet Resources
• Connecticut State Department of Education
www.sde.ct.gov/sde/site/default.asp
• Greenwich Public Schools Pupil Personnel Services (PPS) Department
www.greenwichschools.org/page.cfm?p=55
• Special Education Services Committee
www.greenwichschools.org/page.cfm?p=4055
• Due Process
http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/Complaints.pdf
• The Families and Advocates Partnership for Education (FAPE) project.
http://fape.org/idea/
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ORGANIZATIONS
Abilis Youth Division
50 Glenville Street
Greenwich, CT 06831
Phone
(203) 531-1880
Web Site
http://www.abilis.us
Private, nonprofit early intervention services for children ages birth to three; family support services for
families with children with special needs birth to twenty-one that include respite care, summer camp
programs, advocacy services, after school programs, ongoing workshops and information.
Parent to Parent Network of Lower Fairfield County
Phone (203) 324-1880 x336
A variety of support and information services for families with children who receive special education
services, ages birth to twenty-one. One to one matches with experienced or supporting parents; ongoing
meetings and workshops for a variety of focus groups including birth to six, elementary and middle
school issues; quarterly newsletter; lending library for books, toys, and special equipment. No charge.
Services also provided for Spanish speaking families through Padres Abriendo Puertas (a newly formed
focus group under the Parent to Parent umbrella).
Greenwich Autism Project
Phone (203) 324-1880 x327
Support programs families and children with Autism, Pervasive Development Disorder, Asperger’s
Syndrome or related disabilities. Services include information and resources for families on positive
behavior supports, person-centered planning and other related topics, enhancement of in-home routines,
increase community participation, advocacy, and increased access to respite care services.
CT Association for Children with Learning Disabilities (CACLD)
25 Van Zant Street, Suite 15 - 5
East Norwalk, CT 06855 - 1719
Phone
(203) 838-5010
Fax
(203) 866-6108
Web Site
http://www.cacld.org
Private, nonprofit information, referral and consultation organization serving learning disabled children
and adults. Extensive library.
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CT Parent Advocacy Center (CPAC)
338 Main Street
Niantic, CT 06357
Phone
(800) 445-2722
TDD
(860) 739-3089
Web Site
http://www.cpacinc.org
Nonprofit organization established to inform parents about special education rights and procedures, to
provide information and referral services. Workshops, newsletter, resource collection, individual
assistance.

CT State Department of Special Education –
Bureau of Special Education

(860) 713-6910

Department of Mental Retardation (DMR)
Region IV
115 Virginia Avenue
Bridgeport, CT 06110
Phone
(203) 805-7400
Email
ddsct.west@ct.gov
Web Site
http://www.ct.gov/dds/
Coordinates and oversees services for people of all ages with mental retardation. Respite care funding
and family supports, case management.
Info line
Phone

1-800-203-1234

Statewide information, referral, and crisis information service. Up to date information about agencies,
community resources, childcare.
International Dyslexia Association
40 York Road
4th Floor
Baltimore, MD 21204
Phone
(410) 296-0232
Fax
(410) 321-5069
Web Site
http://www.interdys.org
Information and resources regarding dyslexia.
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National Dissemination Center for Children with Disabilities (NICHY)
1825 Connecticut Avenue NW, Suite 700
Washington D.C. 20009
Phone
(800) 695-0285
Fax
(202) 884-8441
Web Site
http://www.nichcy.org
National information clearinghouse that provides free information on disabilities and related issues.
Extensive information on special education & related services, IEP’s, specific disabilities.
PTA Council: Special Education Services Committee
Representatives at each public school
Resource for parents of children receiving services through an IEP. Identifies special education needs in
the community, represents PTA council, communicates parental concerns to public
schools coordinator
Special Education Resource Center (SERC)
25 Industrial Park Road
Middletown, CT 06457
Phone
(860) 632-1485
Web Site
http://www.ctserc.org
Information and resources for parents of children with special needs. Extensive resources include a
library, in services, conferences, newsletter, information dissemination. Request the resource package
for parents. No charge.
How to obtain a copy of the IDEA regulations:
The regulations can be downloaded from a number of sources:
http://idea.ed.gov/explore/view/p/,root,regs, (official OSEP site)
The complete publication is broken into smaller units for ease of downloading at:
http://www.wrightslaw.com/idea/law.htm
Copies can be purchased for $8.00 by calling the Government Printing Office at
(202) 512-1800.
Single free copies can be ordered by calling EDPUBS at (877) 433-7827.
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WEB SITE RESOURCES FOR PARENTS
General Organizations
ADA Homepage
BEACH Center
Broadreach Training and Resources
Bureau of Rehabilitation Services
Easter Seals Disability Services
Family Village
Infoline
National Disability Rights Network
National Council on Disability
National Dissemination Center for Children
Disabilities
National Organization for Rare Disorders
National Organization on Disability
PACER
Parents Helping Parents
Special Olympics International
TASH
The ARC
The Center on Human Policy
Very Special Arts

http://www.usdoj.gov/crt/ada/adahom1.htm
http://www.beachcenter.org
http://www.normemma.com
http://www.ct.gov/brs/
http://www.easterseals.com
http://www.familyvillage.wisc.edu/
http://www.infoline.org
http://www.protectionandadvocacy.com
http://www.ncd.gov
with http://www.nichcy.org
http://www.rarediseases.org
http://www.nod.org
http://www.pacer.org
http://www.php.com
http://www.specialolympics.org
http://www.tash.org
http://thearc.org
http://thechp.syr.edu
http://www.vsarts.org

Educational Resources
Assistive Technology
Association for the Advancement of Rehabilitation Technology
Connecticut Birth to Three System
Connecticut State Department of Education
CT Association for Children and Adults with Learning Disabilities
Council for Exceptional Children
Fedworld Information Network
Inclusion Press Homepage
Interactive Guide to Learning Disabilities
Resources for Children with Disabilities
The National Association of State Boards of Education (NASBE)
The US Department of Education
University of Connecticut — Pappanikou Center for Disabilities

http://www.closingthegap.com
http://www.resna.org
http://www.birth23.org/
http://www.state.ct.us/sde/
http://www.cacld.org
http://www.cec.sped.org
http://www.fedworld.gov
http://www.inclusion.com
http://www.LDOnline.org
http://www.kidstogether.org
http://www.nasbe.org
http://www.ed.gov
http://www.uconnucedd.org
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Specific Disabilities
American Academy of Allergy, Asthma & Immunology
American Academy of Child and Adolescent Psychiatry
American Association on Intellectual Disabilities
American Diabetes Association
American Speech-Language-Hearing Association
Angelman Syndrome Foundation
Asperger’s Disorder Homepage
Autism Research Institute
Autism Society of America
Brain Injury Association
CHADD Children and Adults with ADD
Cleft Palate/Smiles
Council for Exceptional Children
Council for Learning Disabilities
Department of Health and Human Services
Food Allergy Network
Health Finder
Hydrocephalus Association
International Dyslexia Association
International Rett Syndrome Association
Invisible Disabilities Association
Learning Disabilities Association of America
National Alliance on Mentally Illness
National Center for Learning Disabilities
National Center for Stuttering
National Down Syndrome Congress
National Down Syndrome Society
National Eye Institute
National Fragile X Foundation
National Health Information Center
National Information Center on Deafness
PERC Parents & Educators Resource Center
Prader-Willi Syndrome Association
Spina Bifida Association of America
Stuttering Foundation of America
Substance Abuse and Mental Health Services Administration
The Epilepsy Foundation of America
The International Dyslexia Society
United Cerebral Palsy
Williams Syndrome Association

http://www.aaaai.org
http://www.aacap.org
http://www.aamr.org
http://www.diabetes.org
http://www.asha.org
http://www.angelman.org
http://www.aspergers.com
http://www.autism.com/ari/
http://www.autism-society.org
http://www.biausa.org
http://www.chadd.org
http://www.cleft.org
http://www.cec.sped.org
http://www.cdlinternational.org
http://www.hhs.gov
http://www.foodallergy.org
http://www.healthfinder.org
http://www.hydroassoc.org
http://www.interdys.org
http://www.rettsyndrome.org
http://www.invisibledisabilities.org/
http://ldanatl.org
http://www.nami.org
http://www.ncld.org
http://www.stutterine.com
http://www.ndsccenter.org
http://www.ndss.org
http://www.nei.nih.gov
http://www.nfxf.org/
http://www.health.gov/nhic
http://www.gallaudet.edu/nicd
http://www.perc-schwabfdn.org
http://www.pwsausa.org
http://www.sbaa.org
http://www.stutteringhelp.org
http://www.mentalhealth.org
http://www.epilepsyfoundation.org
http://www.interdys.org
http://www.ucp.org
http://www.williams-syndrome.org

Thanks to New Canaan Public Schools for this in formation.
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LEGAL OVERVIEW
IDEA (Individuals with Disabilities Education Act)
Students with disabilities can achieve great things in school when they receive the supports and
services they require. While not every child with a disability will require special education
services, every child whose disability affects their school progress is entitled to receive a free and
appropriate public education (FAPE), which meets their unique needs. In this era of school
reform, it is expected that high standards will guide the teaching of all students.
A parent, teacher or other professional may refer a student for special education evaluation at
time by contacting the school’s principal or administrator of special education.
If you are concerned that your child may have a disability that is affecting his or her ability to
make progress in school, you can first speak with the classroom teacher. As you speak with the
teacher, explain your concerns and ask the teacher to share his or her concerns. As part of your
discussion, it may be decided that classroom accommodations will be used to address concerns for
a short period of time. If your child continues to have difficulty with schoolwork, you may make a
referral for a special education evaluation at any time.
Special Education Laws and Principles
Special education is specially designed instruction and related services that meet the unique needs
of an eligible student with a disability or a specific service need that is necessary to allow the
student with a disability to access the general curriculum. The purpose of special education is to
allow the student to successfully develop his or her individual educational potential. Along with
providing services to the child, if necessary, services are provided to parents and to teachers for
the student to benefit from special education. Special education is provided by the school district
at no cost to parents.
In Connecticut, the special education system is based on the federal special education law, the
Individuals with Disabilities Education Act (IDEA), in combination with the state’s special
education laws. These laws protect students with disabilities who are eligible for special education
and guarantee them an Individualized Education Program (IEP) designed to meet their unique
needs.
All children have a right to a free and appropriate public education (FAPE). Federal and state laws
guarantee this right.
In 1975, Public Law 94‐142, The Education for all Handicapped Children Act, was signed into law
to insure that the educational rights of children with special needs were protected and that their
education was provided in a way that met their needs. In 1990, this act was amended and
renamed the Individuals with Disabilities Education Act or IDEA. In 1997 and again in 2004, the
IDEA was reauthorized to further strengthen the roles of parents, students and educators in the
education process.
IDEA provides the rules or guidelines for special education services throughout the United States.
IDEA has the following major components, which are the landmark principles of special education:
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¾ Zeroreject: This component prohibits schools from excluding any child from education
because he or she has a disability.
¾ Nondiscriminatory evaluation: Fair testing of children is required, with tests that are
administered and scored in an unbiased way.
¾ Free, appropriate, individualized education: This is the landmark principle of IDEA,
requiring a child’s education to be designed to his or her needs. The Individualized
Education Program, or IEP, is the document that spells out those needs into a program of
services.
A child who is eligible for special education services is entitled by federal law to receive a
Free Appropriate Public Education (FAPE). FAPE ensures that all students with disabilities
receive an appropriate public education at no expense to the family. FAPE differs for each
student because each student has unique needs. FAPE specifies that needed services must
be provided without cost to the family.
FAPE guarantees that for students who are found eligible for special education, school
districts must be prepared to provide services according to an IEP beginning no later than
their third birthday. If a student continues to be eligible, services may continue until the
student graduates from high school with a standard diploma or turns 21, whichever comes
first.
FAPE also means that students receiving special education services have access to and
make meaningful progress in the general curriculum (i.e. the same curriculum as students
without disabilities) and the right to be full participants in the life of the school. Your child
is not only entitled to access the academic portion of school but also to participate in
extracurricular and other activities sponsored by the school. Full participation means that
students with disabilities are entitled to the aids and services needed to assist them in
participating in all areas of school life. FAPE is closely tied to a principle known as the
“Least Restrictive Environment.” (Massachusetts)
¾ Least restrictive educational placement (LRE): To the greatest extent possible, children
with disabilities are required to be educated with their peers without disabilities.
The federal law, IDEA, mandates that students with disabilities must be educated with their
non‐disabled peers to the maximum extent appropriate based on the student’s needs. This
is known as the Least Restrictive Environment (LRE). The Team (including the parent)
determines the placement that the student needs to provide the services on the student’s
IEP and the Team must choose the least restrictive environment able to provide those
services. This means that the student should attend the school he or she would attend if
non‐disabled, unless the Team determines that the nature of the student’s disability will
not allow that student to have a successful educational experience in that environment.
FAPE and LRE are closely tied together. Both federal and Massachusetts’s special
education laws require that a Team consider appropriate education in the least restrictive
environment. In order to help your child be successful, the Team must carefully consider
whether supplemental aids and services and specialized instruction could make it possible
for your child to be educated with non‐disabled peers. If services can be appropriately
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provided in a less restrictive setting, the Team must choose that type of program and
setting. If the student’s program requires a more restrictive setting to be successful, then
the Team may consider other settings. The Team should look class by class, activity by
activity, and only remove your child from the general education classrooms if, and only if,
supplemental aids and services would not make it possible for the student to remain in that
classroom and make effective progress.
Determination of the LRE is based on your child’s IEP, not on a diagnosis or specific
disability label. This determination must be made individually and carefully. Students
cannot be placed in separate or more restrictive environments only because they require
modification of the curriculum. It is important to remember that Teams do not have to
choose between specialized help for a student and inclusion of that student in the general
education classroom; students are entitled to both. After the Team has developed the IEP
and understands the needs and goals for your child, then the Team will determine the most
appropriate setting for your child’s services. LRE is an integral part of the placement
determination. (Massachusetts)
¾ Procedural due process: Parents must be given the opportunity to consent or object to
their children’s education, referral, assessment, program, or placement.
¾ Parent participation: Parents may participate as full partners and have full knowledge of
their child’s education program.
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Rehabilitation Act Section 504
Section 504 of the Rehabilitation Act has been in place since 1973. For many years its main thrust
has been in the area of employment for individuals with disabilities. However, within the last
several years, the Office for Civil Rights (OCR), charged with enforcement of Section 504, has
become pro‐active in the field of education of individuals with disabilities. Advocacy
organizations and the legal system likewise have increasingly focused on Section 504’s
requirements to insure the education system provides the full range of special accommodations
and services necessary for students with special needs to participate in and benefit from public
education programs and activities. The following information focuses upon the instruction issues
of Section 504 (Subpart D), and not upon employment practices.
Section 504 prohibits discrimination against persons with disabilities, including both students and
staff members, by school districts receiving federal financial assistance. All individuals who are
disabled under the Individuals with Disabilities Education Act (IDEA) are also considered to be
“handicapped” and therefore protected, under Section 504. However, all individuals who have
been determined to be “handicapped” under Section 504 may not be disabled under IDEA. These
children require a response from the regular education staff and curriculum. With respect to most
students with disabilities, many aspects of the Section 504 regulation concerning FAPE parallel
the requirements of the Individuals with Disabilities Education Act (formerly the Education of the
Handicapped Act) and state law. In those areas, by fulfilling responsibilities under the IDEA and
state law, a district is also meeting the standards of the Section 504 regulations.
However, in some other respects the requirements of the laws are different. There are some
students who are not eligible for IDEA services but who nevertheless are deemed disabled under
Section 504, and to whom a district may therefore have responsibilities. The IDEA defines as
eligible only students, who have certain specific criteria for disability and who, because of that
disability, need special education (specially designed instruction). Section 504, on the other hand,
protects all students with disabilities, defined as those individuals having any physical or mental
impairment that substantially limits one or more major life activities. Section 504 covers all
students who meet this definition, even if they do not fall within the IDEA disability categories and
even if they do not need specially designed instruction.
An example of a student who is protected by Section 504, but who may not be covered by the
IDEA, is an individual who has juvenile arthritis but who is not eligible for special education and
related services through IDEA. Such a student has a health impairment but may not be covered by
the IDEA because he does not require specially designed instruction (special education).
However, the student may be eligible under Section 504 because he is unable to use his hands for
many life activities including buttoning/zipping, using eating utensils, writing and/or typing. Such
students may not meet the criteria for IDEA disability categories such as learning disabled, other
health impaired, or emotionally disturbed. However, if their disorders or conditions substantially
limit their ability to function at school, they may be disabled within the meaning of Section 504
and must be provided with the accommodations and special services necessary to benefit from
FAPE.
If a district has reason to believe that, because of a disability as defined under Section 504, a
student needs either special accommodations or related services in the regular setting in order to
participate in the school program, the district must evaluate the student; if the student is
determined to be eligible under Section 504, the district must develop and implement a plan for
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the delivery of all needed supports and accommodations. Again, these steps must be taken even
though the IDEA special education provisions and procedures do not cover the student. The type
of disability believed to be present determines what is required for the Section 504 evaluation and
placement process, and the type of supports the student may need. The evaluation must be
sufficient to accurately and completely assess the nature and extent of the disability. Evaluations
more limited than a full special education evaluation may be adequate in some circumstances. For
example, in the case of the student with juvenile arthritis, the evaluation might consist of the
school nurse meeting with the parent and reviewing the student’s current medical records and
his/her current participation in activities (to assess the impact). In some cases, additional
evaluations may be necessary.
The determination of what supports are needed must be made by a group of persons
knowledgeable about the student. The group should review the nature of the disability, how it
affects the student’s participation in life activities, whether specialized supports are needed, and if
so what those supports are. The decisions about Section 504 eligibility and services must be
documented in the student’s file and reviewed annually.
It should also be noted that, under Section 504, the parent or guardian must be provided with
notice of actions affecting the identification, evaluation or placement of the student and are
entitled to an impartial hearing if they disagree with district decisions in these areas. For students
with disabilities eligible only under Section 504 and not the IDEA, a Section 504 hearing will have
to be made available.
In summary, it is important to keep in mind that some students who have physical or mental
conditions that limit their ability to access and participate in the education program may be
protection under Section 504 even though they do not fall into IDEA categories and may not be
covered by that law.
It is also important to realize that Section 504 is not an aspect of “special education” nor is it the
“consolation prize” for students not found to be eligible under IDEA. Rather, it is a responsibility
of the comprehensive general public education system to provide the supports needed to “level
the playing field” for students with disabilities that significantly impact one or more of life’s major
activities but do not require special education.

91

The Family Education Rights and Privacy Act (FERPA)
This law, often called the Buckley Amendment, is a federal law enacted in 1984. It gives all
parents of students under 18 years of age and all students over 18 years of age, the right to see,
correct, and control access to student records. Any school that receives federal funds from the U.S.
Department of Education must follow this law. Schools are required to establish written
procedures to carry out this law and to notify parents of their rights annually.
The following is a summary of the parental rights associated with educational records:
1.

The right to request a list of the types and locations of education records collected,
maintained and used by the school system.

2.

The right to know who has access to these records, including the names and positions of staff
members.

3.

The right to inspect and review all education records pertaining to your child. If the school
district maintains education records that include the names of more than one child, parents
have the right to view only information pertinent to their child. Records will be made
available within ten school days and within three school days if information is needed to plan
for due process or a PPT meeting.

4.

The right to have an explanation and interpretation of your child’s records.

5.

The right to acquire one free copy of their child’s records. A nominal fee may be charged for
additional copies. This request is honored within five school days. The school district may not
charge a fee to search for or retrieve information and any fee charged may not effectively
deny parents their rights to inspect and review education records.

6.

The right to have your authorized representative inspect and review your child’s records.

7.

The right to request an amendment to their child’s education records if the parents consider
information to be inaccurate, misleading, or in violation of privacy. A request for an
amendment must be in writing and will be acted upon within a two‐week period.

8.

The right to a hearing if the parents’ request to amend their child’s records is refused.

9.

The right to place a statement in their child’s records if the hearing officer decides against
amending the information as the parents requested. This statement will be maintained as long
as their child’s record is maintained and will be disclosed whenever the confidential record is
disclosed.

10. The right to be informed when the information in their child’s records is no longer useful so
that the parent may request destruction of the information.
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