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How can my child be 
above the 95th

percentile and still 
not be placed in 
ALP?

My child is in the highest 
group in his class, why isn’t 
he/she placed in ALP?  

What do 
these results 
mean and 
what are our 
next steps?

What is the minimum 
score to be 
considered for ALP?

How did the committee 
determine placement in ALP?

Can we review the tests to 
see how my child responded 
to the questions?

What can I do 
to help my 
child?

Should I submit an 
Appeal?

What happens if I 
submit an Appeal?



It is the Mission of the Greenwich Public Schools

• to educate all students to the highest levels of academic 

achievement;

• to enable them to reach and expand their potential; and

• to prepare them to become productive, responsible, ethical, 

creative and compassionate members of society.



VISION OF THE GRADUATE
Academic Capacities

• Master a core body of knowledge

• Pose and pursue substantive questions

• Critically interpret, evaluate, and synthesize information

• Explore, define, and solve complex problems

• Generate innovative, creative ideas and products

Personal Capacities

• Be responsible for their own mental and physical health

• Conduct themselves in an ethical and responsible manner

• Recognize and respect other cultural contexts and points of view

• Pursue their unique interests, passions and curiosities

• Respond to failures and successes with reflection and resilience

Interpersonal Capacities

• Communicate effectively for a given purpose

• Advocate for ideas, causes, and actions

• Collaborate with others to produce a unified work and/or heightened 

understanding

• Contribute to community through dialogue, service, and/or leadership



What is best 
for this child? 



Anxiety 
Zone

Learning 
Zone

Comfort 
Zone



ADVANCED LEARNING PROGRAM OVERVIEW

GRADE 2

Enrichment

• Reading

• Math

GRADES 3-5

Advanced Academics

• Reading

• Math

Enrichment

• Science

Grades 6-8

Advanced Academics

• Language Arts

Enrichment

• Seminar

ALP Classes Programming Model Hours per week

Grade 2

Reading Enrichment 2

Math Enrichment 2

Grades 3-5

Reading Replacement 5

Math Replacement 5

Science Enrichment 1.5

Grades 6-8

English/Writing Replacement 10

Seminar Enrichment 2.5 (one semester)



ADVANCED LEARNING PROGRAM OVERVIEW
READING

MATHEMATICS

Science

Language is not just the expression; it is the essence of understanding.

Students extend their understanding of language beyond the literal and inferential into 

the realm of evaluative analysis.

Science is a way of knowing, a process for gaining knowledge and understanding of the 

natural world.

The problem-based learning format encourages students to develop scientific habits of 

mind while actively involved in acquiring significant science content through solving a 

“real world” problem.

Advanced students require a mathematics curriculum that not only challenges their 

current abilities but also pushes them into new realms of understanding.

In addition to demonstrating mastery of standards, students are provided with rich 

challenging problems that require the use of analytical reasoning. 



Placement Process

Referral Phase Evaluation Phase Placement Phase



Triangulation in ALP Placement 
Process

Valid and 

Reliable picture 

of student 

achievement 

No one score on any one measure determines 

placement.



ABILITY, ACHIEVEMENT 
AND PERFORMANCE 
ARE DIFFERENT ASPECTS 
OF COGNITIVE 
DEVELOPMENT

Ability

reasoning abilities that are 
developed from experience 
and reflect the processes 
and strategies that enable 
individuals to learn new 

tasks and solve problems, 
especially in the absence of 

direct instruction

Achievement

the extent to which a 
student has "achieved" 
something, acquired 

certain information, or 
mastered certain 

knowledge and skills 
gained from experience.

Performance

a student’s ability to 
integrate knowledge and 

skills



Cognitive Abilities Test 
(CogAT)

Verbal Battery

Measures flexibility, fluency, 

and adaptability in reasoning 

with verbal materials and in 

solving verbal problems

Verbal Analogies

Sentence Completion

Verbal Classification



Cognitive Abilities Test 
(CogAT)

Quantitative Battery

Measures flexibility and fluency in 

working with quantitative symbols 

and concepts and the student’s 

ability to discover relationships 

and to figure out a rule or 

principle that explains them 

Number Analogies

Number Puzzles

Number Series



STANDARD AGE 
SCORE (SAS)

The CogAT allows comparisons of the performance of students with the performance 

of other students in the nation of the same age who took the same test. 



Assessment of reading 

comprehension and skills in five 

domains:

• Word Knowledge and Skills

• Comprehension Strategies and 

Constructing Meaning

• Analyzing Literary Text

• Understanding Author’s Craft

• Analyzing Argument and 

Evaluating Text
.

Assessment of math achievement 

in four domains:

• Numbers and Operations

• Algebra

• Geometry and Measurement

• Data Analysis, Statistics, and 

Probability
.



Correct Response Incorrect Response

Items answered by student

Easy

Difficult

10 min.
15 min.

The Science of STAR
Computer Adaptive

.3

.9

.6

R
E

L
IA

B
IL

IT
Y

Standard Error of Measurement

Reliability of Student Score



Iowa Assessments
Science Subtest

Includes both stimulus based and discrete items

Material is drawn from the areas of

• Life Science

• Earth & Space Science

• Physical Science

Scientific inquiry embedded throughout the test
.



Example: You are the fourth tallest person in a group of 20

80% of people are shorter than you:

That means you are at the 80th percentile.

PERCEN
TILE





Reading Performance 
Task

Questions require students to:

• Use more complex thought processes 

in interpreting text 

• Read between the lines 

• Use critical thinking in judging, 

evaluating, or analyzing text or in 

integrating ideas within and beyond 

the text



Rubric for Scoring LA Performance Task Responses

0 Conveys a confused or largely inaccurate understanding of the text, offers unclear interpretations. 

Provides no evidence of understanding and make no interpretations.

Contain textual evidence that is vague, irrelevant, repetitive and/or unjustified

1 Conveys a partly accurate understanding of the text and offer few or superficial interpretations with a 

tendency to retell. Develops ideas briefly or partially, using some textual evidence but without much 

elaboration

2 Conveys an accurate although somewhat basic understanding of the text and offer partially explained 

and/or somewhat literal interpretations.

Develops some ideas more fully than others, using relevant textual evidence

3 Offer accurate interpretations of the text with analysis that goes beyond a literal level.

Develop ideas clearly, explain key textual evidence

4 Offers insightful interpretations of the text with analysis that goes well beyond a literal level.

Develop ideas clearly, elaborate on specific textual evidence



What do you think Dr. Seuss meant when he said a person is a person no 

matter how small? 
Use evidence from the story to support your answer.

READING PERFORMANCE TASK SAMPLE 
ITEMS

If a person is small they are still a person

It  means everyone is a human being and has feelings and stuff no matter how important they are or 

how intelligent or old. and- it has nothing to do with height.

In the story the kangaroos and the Wickershams realize their mistake of treating the Whos

like they’re unreal or not important and are ready to protect them instead of trying to kill 

them. So Dr. Seuss probably meant "small" not in a physical way. Probably just they way they 

are perceived by others... So even though one might seem unimportant (or "small") they are 

still important to the world as a human being.

Horton is saying this about the Whos in defense of not destroying their world.

It means, size doesn't matter; it's your humanity that counts!

Kids should be able to do what they want because they are people too. 0

1

2

3

4



Math Performance Task

Questions require students to:

• Combine skills and concepts in order 

to deal with specific mathematical 

situations

• Use reasoning, use planning, draw 

conclusions, or cite evidence to solve 

a problem 

• Develop a strategy to connect and 

relate ideas to solve problems while 

using multiple step procedures and 

a variety of skills 



Math Performance Task Sample Items

In the addition problem at the right, find the sum of the digits 

represented by A and B. Different letters represent different 

digits. Each time the same letter appears it represents the 

same digit. 

2 7 4

+ 5 A

B B B

2 7 4

+ 5 9

3 3 3

12
2 7 4

+ 5 1

3 2 5



Science Performance 
Task

Task requires students to:

• Apply their content knowledge in a real 

world scenario

• Engage in the "Scientific Practices" of real 

scientists and engineers: 

• Observing

• Predicting

• Classifying

• Designing

• Hypothesizing

• Investigating

• Drawing conclusions



Science Performance Task Sample Item
Are bees attracted to diet cola? In other words, do bees like diet cola? Tell 

how you would test this question. Be as scientific as you can as you write 

about your test.

Write down the steps you would take to find out if bees like diet cola.

“Are bees attracted to diet cola?”

I don’t think bees are attracted to diets, just to regular. For example: Coke, Sprite, Dr. Pepper

Materials: Bee, diet cola, container

Description of what I would do: Take one can of diet cola and pour about 1 cup of it into a dish, bowl, etc. 

Then release a bee about a foot away and see if it moves toward the diet cola. If it does—you know bees like 

diet cola, but if it moves away for the diet cola, or doesn’t respond to it you know bees don’t like diet cola. 

When you are done with your experiment carefully release you bee, pour out your soda, and put back the way 

you found them. 

What will you record: If bees are attracted to the diet cola or if they are attracted to the non diet liquids. 

Data Table: 

Tries: 1 2 3 4 5 6

Reactions: 



Portfolio  Assembled

Behaviors/

Characteristics

Valid and 

Reliable picture 

of student 

achievement 

No one score on any one measure determines 

placement.



Building Advisory Committee

Classroom 

Teacher ALP Teacher(s)

ALP

Facilitator
Building 

Administrator(s)

Discuss educational needs of every student

No one score on any one measure determines placement.





INFORMATION CONSIDERED DURING BUILDING ADVISORY COMMITTEE 
MEETING

• Performance on Ability assessments

• Performance on Achievement assessments

• Performance on Performance tasks

– Open-Ended Response Analysis

• Written Response to Text:

• Reasoning in writing section shows an understanding of main ideas not expressed in literature 

interpretation responses

– Problem Solving:

• o Work shows the student has implemented a solution strategy that could  have led to the 

correct solution

• Examples of characteristics and behaviors as defined on the Gifted Behaviors Continuum, Twelve Traits 

of Giftedness: A Non-Biased Profile, and the Profiles of the Gifted & Talented

• Observed at school

• Observed by parents and noted on the Parent Nomination information

No one score determines placement. 



TEST SECURITY

Placement Tests are SECURE materials.

No tests are to be retained at the district or school level.

For security reasons, tests may be viewed on only two occasions:

1. When students are taking an assessment

2. When educators are reviewing Item Analysis Reports



Advanced 
Potential

Demonstrated high 

performance

Prodigies

Above grade achievers

Underdeveloped
performance

Twice-exceptional

Low-SES

Culturally/
linguistically diverse

Underachievers

Supports (self, 
family, school)

Inhibitors (self, 
family, school)

LEARNERS WITH ADVANCED 
POTENTIAL







READING
Ability

Achievement

Performance

Behaviors/

Characteristics

STAR Reading

G
ra

d
e
 2

Scale Score 

(March)
Points

567-590 2

591-621 4

622-683 6

684-847 8

848+ 10
G

ra
d

e
 3

Scale Score 

(March)
Points

768-806 2

807-855 4

856-921 6

922-1002 8

1003+ 10

G
ra

d
e
 4

Scale Score 

(March)
Points

927-961 2

962-1019 4

1020-1132 6

1133-1231 8

1232+ 10

STAR Reading

Approximate 

Percentile
Points

96 2

97 4

98 6

99 8

90+ Two
grades levels 

above
10

CogAT Verbal

Standard Age 

Score
Points

124-127 2

128-131 4

132-135 6

136-139 8

140+ 10

Literature

Interpretation

Score Points

9 2

10 4

11 6

12-13 8

14+ 10



MATH Ability

Achievement

Performance

Behaviors/

Characteristics

STAR Math

Approximate 

Percentile
Points

96 2

97 4

98 6

99 8

90+ Two
grades levels 

above
10

STAR Math

G
ra

d
e
 2

Scale Score 

(March)
Points

621-631 2

632-647 4

648-671 6

672-748 8

749+ 10
G

ra
d

e
 3

Scale Score 

(March)
Points

703-713 2

714-727 4

728-751 6

752-808 8

809+ 10

G
ra

d
e
 4

Scale Score 

(March)
Points

782-792 2

793-807 4

808-831 6

832-870 8

871+ 10

CogAT Quantitative

Standard Age 

Score
Points

129-132 2

133-136 4

137-140 6

141-144 8

145+ 10

Problem Solving

Score Points

1-2 2

3-4 4

5-6 6

7 8

8 10



SCIEN
CE Achievement Performance

Behaviors/

Characteristics

IOWA Science

Approximate 

Percentile 

Two grade 

levels above

Points

70-74 2

75-79 4

80-84 6

85-89 8

90+ 10

Experimental Design

Score Points

4 2

5 4

6 6

7 8

8+ 10



Anxiety 
Zone

Learning 
Zone

Comfort 
Zone



 Is recommended for ALP Class

 Parents can decline 

placement

 Additional assessment and student 

work is necessary

 Parents can provide 

additional information via the 

appeal form

 Is not recommended for ALP Class

 Parents can request student 

be re-considered via the 

appeal process (written 

request required)

Placement Recommendations



Appeal Process

• A parent of a student may make request for an appeal.

– The Committee is looking for additional information that was not available to them at the 

time of the Building Advisory Committee meeting.

• The application for appeal is available on the Forms tab of the district Advanced 

Learning Program portion of the website 

• The application for appeal can be completed online or in hard copy delivered to the 

school office by May 18, 2018. 



PLACEMENT PROCESS



www.greenwichschools.org/teaching-learning/academics/advanced-learning-program-alp

Bonnie_O’Regan@Greenwich.k12.ct.us

203-625-7422 or 203-625-7462

Q U E S T I O N S













BOREDOM

Feeling weary because one is uninvolved in or fails to see the 

relevance of a learning activity. 

When we must do what we don’t want to do 
OR

don’t want to do what we must.






